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Albany Secondary Education Support Centre is committed to providing a safe, caring and supportive  

environment where students are empowered to achieve their social, emotional and academic potential; 

leading to positive relationships both in and beyond school.  

 

We foster an inclusive environment that  provides opportunities for all students to develop independence 

for life and actively contribute to society.  

    65 Anson Road, Albany, 6330.  Ph: 9841 4900  Fax : 9841 5655 

http://albanysecondaryesc.wa.edu.au 

Our values encompass the positive behaviors and attitudes that are explicitly taught at ASESC. They  

underpin our everyday operations and guide our  planning.  

Our school aims for excellence in all areas and  

to lead the way for Education Support in Western Australia 

Our Values 

Our Purpose 

Respect & Responsibility  Excellence & Equity  Care & Commitment 
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Our Context 
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We embrace IPS flexibilities to improve student outcomes 

Developing Independence 

ASESC caters for students with a mild to severe intellectual disability from Years 7-13, and some students 

also have physical disability.  Students may  also attend through a Local Placement  process, when it is 

deemed to be the best placement for the child, despite not meeting regular placement criteria. All of our 

students are at educational risk with all requiring substantial or extensive adjustments to the teaching and 

learning program as well as the learning environment. Some students may have more severe intellectual 

disability or physical  disabilities and a significant number of students have been diagnosed with autism.  

As the only secondary education support centre in the region we attract students from as far afield as  

Kojonup and Jerramungup with many students travelling by bus daily from Denmark and Mount Barker. 

 

An important focus at ASESC is increasing student independence 

and ability to actively engage with and  contribute to their communi-

ty.  ASESC is an ASDAN school which enables us to deliver an  

accredited  program that makes learning relevant and transferable; 

develops skills for learning, skills for employment and skills for life 

and celebrates the diversity of our students.  

 

We enhance the learning experience with programs such as  

Community Work Crew, Workplace Learning and Bush Rangers which all   assist our students in develop-

ing their skills for independence, gaining recognition for their achievements and preparing for the world  

beyond school. Our partnerships with TAFE and local  

businesses complement our vocational  programs enabling students to complete Certificate qualifications. 

ASESC is an Independent Public school and therefore enjoys greater flexibilities which enable us to be 

more proactive and responsive to student need, in particular with reference to our staffing profile,  

resources and facilities.  We purchase increased time for both the school chaplain and school psychologist 

and contract therapists as required. We maintain a 1:1 iPad to student ratio, a school van and a school 

bus to support student community access and participation. In addition, we have embarked upon a 

substantial building program to upgrade our physical facilities for students. The targeted use of specialist 

staff and our commitment to continuous improvement enables us to be confident in providing the best  



 

 

                                                     

Our Priorities 
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IPS Review 

 

2016 was the final year in a three year business   

planning cycle. In 2016 our priorities were aligned with 

the Department of Education (DOE) directions and our 

priorities reflect those identified in both Focus 2015 and 

Excellence and Equity:            

 

 Priority 1: Success for all students 
 

 Priority 2: Distinctive Schools 
 

 Priority 3: High Quality Teaching & Leadership 
 

Our Operational Plan identified strategies to achieve our 

targets in each of the priority areas. In addition to   

implementing the plans this year we have also focussed 

on shaping the next three year business plan. In 2017 

we will continue to align with the Department of           

Education priorities and have therefore shaped our 2017 

to 2019 ASESC Business Plan around the following      

priorities: 
 

Priority 1: Success for all students 
 

Priority 2: High Quality Teaching 
 

Priority 3: Effective Leadership 
 

As an IPS (Independent Public School) school we were independently reviewed by the Department of  

Education Services. The focus of the review was on how well the school - 

 

 has implemented self review 

 has improved student learning (achievement, progress and engagement) for all students 

 has created an environment that promotes learning and student well being 

 is placed to sustain and improve its performance  

 

Our review findings were exceptionally positive with eight separate commendations. The school was 

praised particularly for its positive culture, commitment to professional growth, proactive approach to  

community engagement, cohesive relationships between staff, parents and the board, successful  

implementation of ASDAN and workplace initiatives. We were also commended for “the supportive  

opportunities provided for all students in the centre to achieve positive learning outcomes”. 
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School Board 

Our School Board worked exceptionally hard in 2016, analysing data, setting directions, ratifying plans, 

considering extensive facility development and made a significant contribution to the overall direction of 

the school. The Board was highly commended by the IPS review.  

 

     “The School Board is very comprehensive, diverse and experienced with 11 members who have   

 undertaken governance training, representing parents, the community and partnership organisations. 

 Members are strongly focused on the centre and committed to their role .... Of particular note is the 

 Governance Improvement Plan initiative led by the centre’s Business Manager with the full support of 

 the Board. ….Furthermore, the Board is commended for the scope of its engagement with centre  

 planning and subsequent review of student performance data.”  (IPS Review) 

 

The Board was pleased to secure the services of Vernice Gillies, well respected local elder and Menang 

custodian as the newest member of our school board. Vernice has a close association with staff and stu-

dents from ASESC, in particular with our Bush Rangers program. We are excited to welcome Vernice to 

our Board and look forward to strengthening our cultural understanding with her input. 

      Community Representatives  

        Parent Representatives  

          Staff Representatives  

Justine Bradney  

Chair                           

Sandra Green Peter Watson Vernice Gillies 

Marie-Claire Barrett            Jeanne Swarts                            Lorraine Gower                Fiona Cameron 

Robyn Sellenger                       Nicci Booth                        Kaye Stevens                          Lia Shavian  



 

 

ASESC shares a joint Parent and Citizens  

Association (P&C) with North Albany SHS 

(NASHS). In addition to fund raising and  

supporting school events the P&C also runs the 

school canteen, another shared resource that  

contributes some funds to the schools. The focus 

of the canteen is however to provide healthy food 

to students at an affordable price,  not to generate 

profits. The P&C held a sausage sizzle fundraiser 

at Bunnings which was very successful and well 

patronised by ASESC staff and students. The P&C 

continued their support for ASESC Unity days by 

funding each student’s participant at both events.  

 

Parents and Citizens Association 
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School Board  

 

A priority for the School Board this year has been raising its profile within the school community.   Strate-

gies have included members attending school functions and contributing to the school newsletter.  A high-

light for 2016 was the excellent turnout for the Open School Board meeting. Combining the event with a 

parent afternoon tea enabled the Board to showcase the work that has done over the year and engage 

parents in the process. Both parent afternoon teas gave parents a chance to meet the Board members 

and contribute ideas to the school planning  processes. With some big building projects in mind the parent 

feedback was invaluable. They  also provided an opportunity to showcase the students skills in catering.   

 

Support from parents was extremely good this year, approximately 45% attended. Our target for next year 

is for more than 50% to attend.  



 

 

School Learning Programs 
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Literacy 
Literacy forms the base of our curriculum. Teachers address literacy outcomes in a range of curriculum 

areas. Our Literacy specialist worked across four classes with 35 of the 46 students enrolled at Albany 

Secondary Education Support Centre. These students were identified as having literacy issues. In 2016 

the focus was: 
 

 Improving phonemic awareness and spelling,  

 Engaging and interpreting different types of texts e.g. instructional texts and information reports,  

 Creating specific types of texts such as recount, instructional texts and information reports and  

 Developing sentence structure, vocabulary and grammar when speaking, reading and writing.  
 

Assessments were conducted at the commencement of 2016 and then frequently  

throughout the year to determine individual student literacy needs and  

programmes were developed based on those results and teacher observations.  

The assessments utilised included Alpha-Omega spelling assessment as  

recommended by the Dyslexia Speld Foundation, Multi-Lit Word Attack  

Spelling 
27 out of the 35 students, taught by the Literacy specialist were placed on the Alpha to Omega             

program in order to develop spelling skills. 25 students worked on level 1, 1 student on level 2 and 1  

student on level 3. 20 out of 27 students achieved their Individual Education Plan (IEP) spelling target for 

Reading 
All 35 students taught by the Literacy teacher were provided opportunities to develop their    reading skills. 

Reading and practicing decoding and comprehension programs were used with various books including; 

the Moon Dogs, Totem, Talisman Star Struck and Quest series.  

Learning activities included: 

 Sequencing and retelling the steps in basic routines experienced. 

 Sequencing and retelling simple narratives. 

 Indicating and naming phonemes 

 Reading sight words and those containing the student’s spelling target. 

 Identifying features, decoding and comprehending different types of texts. 

Five students achieved between 80% and 90% of their IEP goals for reading. 23 students achieved 100% 

of their IEP goals for reading.   

Multi Lit (Making Up Lost Time In Literacy)  
The Multi Lit program is an evidence based literacy intervention program. Students at ASESC were  

assessed for suitability for the program which is delivered one on one for up to 20 minutes three times a 

week. Eight students were enrolled in the Word Attack program and four students in the Sight Words  

program. The smallest progress made was two levels in Sight Words while one student progressed an 

amazing 22 levels in Word Attack. Pre testing as part of the transition program has identified a further 12 

students who will participate in the 2017 Multi Lit program.  
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School Learning Programs  

Numeracy 
In 2016 we continued to trial a range of Mathematic assessments in an endeavour to find appropriate 

whole school assessments. In addition to teacher constructed tests we trialled; the one minute maths test, 

PAT Maths test, SENAT and Australian Curriculum resources. Given the range of ability of our students 

we have determined that we need to continue using a range of  assessments. Some students were  

comfortable working at a year 9 or higher maths level whereas others were at ABLEWA stages. With  

support from NASHS Mathematics Department this year we introduced some students to the Mathletics 

program and this made an effective  addition to the Skoolbo program already in place, offering  

opportunities for extended learning online. 

In 2017 ABLEWA is introducing a Maths online assessment tool  which should give an overall picture of 

the broad levels of  student achievement.  With the broader levels established with reference to an  

external and moderated assessment tool, teachers will  be more confident when crafting appropriate  

assessments to provide diagnostic information and inform planning and the setting of IEP goals. This year 

our visiting Year 6 students completed a number of assessments to ensure that staff have accurate  

information . 

The strands of Number & Algebra and Measurement & Geometry were the focus of student Mathematics 

programs and their IEP goals for numeracy.  Of the Mathematics goals set 97% were achieved. In  

addition some students completed the ASDAN modules of Developing  Numeracy Skills (Introduction and 

Progression). Further, each class completed cooking activities which included many practical applications 

of mathematics such as measuring quantities, multiplying and dividing measurements to ensure there was 

sufficient food for all to enjoy. Some students from A8 completed an Enterprise project requiring a high 

level of skill in budgeting. Their efforts culminated in an Enterprise day where they were joined by  

students from other  classes who also marketed their products. Students had to cost their desired rewards 



 

 

School Learning Programs  
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HALO 
One particularly distinctive feature of ASESC is our HALO (or Helping Autism through Learning and  

Outreach) program which is designed to support the learning needs of students with autism and  

communication  challenges. The HALO program or Rapid Prompting Method was developed by Soma 

Mukhopadhyay. It is well suited to students with low communication skills or are non-verbal. Success 

comes with  practice and utilising the steps of communication where the teacher uses letter-boards,     

stencils, paper choices or whichever strategies work for that student. Each student has their own learning 

styles and RPM identifies them in order to tap into their key to learning and engagement.  

In 2016 six students were  selected to participate in the program, they attended four to five sessions every 

week when possible. Unfortunately extended staff absences interrupted the program delivery. To address 

this issue we have trained more staff and made modifications to the program delivery style. This means 

selected students will be given RPM learning in-class as opposed to removed from their home class to 

practice HALO learning in another room. 

Communication is the beginning and everything else follows 

Proloquo2Go PECS PODD 

Examples of different methods of delivering HALO for students  

Communication 
At ASESC we believe communication represents an essential human need and improving communication 

skills is a focus for all students. We have a multi modal approach to communication, which incorporates 

alternative augmentative communication systems such as Proloquo2Go and PECS (Picture Exchange 

Communication Systems) as well as PODDS (Pragmatic Organisation Dynamic Display), to assist  

students with communication challenges. In 2016 the Communications committee focussed on  up-skilling 

staff in the creation and use of PODDS. We liaised with Malibu School and also College Row School and 

attended professional learning on PODDS.  A parent member of the School Board also attended training 

and is using the PODD at home with great success.  



 

 

Be Respectful, Be Responsible, Be Safe, Be Positive and Caring 

10 

Positive Behaviour Support (PBS) is a framework that guides behavioural and academic support for      

students to learn and display positive or pro social behaviours. At ASESC we blend this with the best    

evidence based  academic and behavioural practices for  improving  student  outcomes.   

 

At ASESC we have been implementing Tier 1 strategies to promote a positive, proactive approach. Key 

aspects include developing an agreed set of expectations relating to behaviour and ensuring that the    

behaviours are taught consistently across the school. Our whole school  reward  system recognises 

achievement and  encourages students to develop and demonstrate the expected behaviours. From PBS 

vouchers to placing a leaf on the school PBS tree, our  system incorporates immediate, short, medium 

and long term goals intertwined with individual, class and whole school rewards.  

 

In 2016 we had an external review of our implementation of PBS and scored an impressive 97%. Our 

commitment to ongoing improvement also led us to undertake a self assessment online   survey and    

conduct several in house surveys. We were able to use the information gained to adapt the process by 

which we record and monitor positives. This led to a significant improvement; in semester one we record-

ed 280 positives, whereas semester two saw a whopping 1972 positives recorded. As the philosophy of 

PBS suggests we experienced a concurrent decrease in negative behaviours. Future plans for further  

embedding PBS include continuing the trial of involving our student councillors and making minor adjust-

ments to the free and frequent voucher system for students with high needs  

PBS - Positive Behaviour Support 



 

 

Social and Emotional Wellbeing 

ASESC continued its strong emphasis on pastoral care and promoting emotional and social  wellbeing for 

all students and staff.  Social and interpersonal skills were explicitly taught to students to encourage posi-

tive interactions and assist them to maintain personal safety.  Lessons were developed according to stu-

dent needs and incorporated protective behaviours and ASDAN modules on Relationships as appropriate. 

Individual, class and whole school rewards  connected to PBS, Unity Days, and a breakfast and lunch pro-

gram provided support to students. Bubble Soccer was an absolute hit with both staff and students and 

definitely a PBS reward to remember.  
 

Pastoral care was further enhanced with support from both the National Chaplaincy Program and Youth 

Care which funded a chaplain three days a week. Our long time chaplain left at the end of semester one 

and unfortunately we unable to appoint a replacement until the last week of semester two. We were how-

ever able to secure support for one day a week for semester two thanks to an arrangement with NASHS 

and Youth Care. Both chaplains supported our students in many ways, building positive relationships with 

our community and facilitating programs such as Drumbeat, a resilience and emotional skills program. 

They both also immensely enjoyed the opportunity to build relationships with students.  
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Additional  School Psychologist time also enabled the provision of more support to students and it was 

great to have our regular psychologist back in the role after extended leave. Our psychologist provided 

both individual counselling to students at risk as well as supporting staff and parents in developing risk 

management plans and in accessing external agencies for additional support. The school Psychologist 

also assisted staff to develop their understanding of an approach called Zones of Regulation which was 

trialled in semester two.  
 

The Zones is a systematic, cognitive behaviour approach used to teach self-regulation by categorizing all 

the different ways we feel and states of alertness we experience into four concrete zones. The Zones  cur-

riculum provides strategies to teach students to become more aware of, and independent in controlling 

their emotions and impulses, managing their sensory needs, and improving their ability to problem solve 

conflicts. By addressing underlying deficits in emotional and sensory regulation, executive functions, and 

social cognition, the curriculum is designed to help move students toward independent regulation.  The 

Zones of Regulation incorporates social thinking concepts and numerous visuals to teach students to iden-

tify their feelings/level of alertness, understand how their behaviour impacts those around them, and learn 

what tools they can use to manage their feelings and states. The trial was very successful and it is 

planned to continue this approach in 2017.  
 

2016 also saw a successful trial of Mindfulness. Staff engaged in professional learning designed to under-

stand the principles of Mindfulness and develop strategies for introducing these 

to students. The trainer also worked with students, leading them through a 

range of breathing and stretching exercis-

es and discussions aimed at increasing 

the range of tools they have to self regu-

late. Students made some amazing mind 

jars and enjoyed using bubbles to monitor 

their breathing patterns. Identifying their 

sensory preferences will be the next step 

for students.  



 

 

Unity Days 

 

Unity Days are a unique aspect of ASESC. Twice a year our whole school takes time to celebrate our 

community and engage in a series of fun activities together to promote a sense of belonging and  identity. 

At the second Unity Day each year we  also celebrate the achievements of our graduating students. 

12 



 

 

CMS - Classroom Management Strategies 
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Classroom Management Strategies (CMS) aims to grow professional teaching practice in ways that 

improve the engagement, learning and wellbeing of all students. Our staff have    become well versed 

in the low key responses and effectively use strategies such as winning over, wait time, minimal verbal 

responses, proximity and giving choices to enable students to feel empowered.  
 

At ASESC we proactively build safe and positive classroom environments that support active student  

engagement with the learning process. CMS strategies underpin implementation of Positive Behaviour 

in Schools. A further five staff were trained in CMS  strategies in 2016 which means that over 90% of 

our staff have now completed the CMS  professional learning course.  

Making Learning Visible  

 

In 2015 ASESC, in conjunction with the Southwest Region Education Support Principals’ network,         

engaged in  a trial of Professor John Hattie’s Visible Learning. Hattie suggests that visible teaching and 

learning occur when learning is the explicit goal and when there is feedback sought  and given. From a 

synthesis of over 800 meta analyses relating to student achievement Hattie identifies the effect size of a 

range of teaching and learning strategies.  
 

In 2016 the parameters of the trial were modified however ASESC staff continued to focus on making   

explicit both the learning intentions and the success criteria of tasks. It is planned to continue and extend 

this focus in 2017. A key aspect will be on giving effective feedback, a vital skill for making learning visible 

and improving student outcomes.  

 



 

 

ASDAN 
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Our expertise and experience in delivering ASDAN (Awards Scheme Development Accreditation Network) 

units was recognised when we were selected as a Teacher Development School for 2016 –2017. In     

addition to providing professional learning and support to other schools looking to implement ASDAN we 

also increased our own ASDAN course offerings to students. 
 

In 2016, 22 different ASDAN modules were undertaken, with a total number of 92 portfolios being            

moderated and achieving ASDAN accreditation. Of these portfolios 58 were also eligible for endorsed  

program registration, with 52 portfolios achieving the endorsed program accreditation, while the remaining 

six were completed by the end of year and achieved ASDAN accreditation. Three students commenced 

ASDAN modules but did not complete the required evidence due to absenteeism and work placement 

commitment clashes in the first semester.  
 

20 different modules from Towards Independence were undertaken by students. These included 

Business Enterprise, Coping with People, Developing Numeracy Skills (Introduction and Progression),  

Developing Communication Skills (Sensory and Progression), E-Safety, Engaging in the World Around 

Me, Going to College, Independent Living, Making Pictures, Meal preparation and Cooking, Personal 

Safety, Popular Culture, Recognising and Using Everyday signs, Sound Rhythm and Music, Water Skills, 

Wider World, Work Awareness and Computer Technology.  
 

Some students enrolled in more than one program leading to a total of 86 enrolments. Of these 84        

received ASDAN accreditation. Six students missed out on endorsed program achievement due to books 

not being completed to make Yr.12-13 moderation deadline, but still achieved ASDAN accreditation by 

end of year. 
 

Two Transition Challenge modules were undertaken; Feeling Good and Workright. The grand   total was 

95  enrolments.  To have 92 receive accreditation is an excellent result; a 95% success rate.  



 

 

VET - Vocational Education and Training 

 

Staff at ASESC work with students to develop Individual Pathway Plans during their schooling. These 

plans help staff and students with a planned transition through school and incorporate Workplace learning,  

TAFE courses, volunteer work, extra programs such as Bush Rangers, swimming, the Duke of Edinburgh 

award and curriculum at school.   
 

In 2016 ASESC offered our year 11 and 12 students an opportunity to participate in both Auspice and 

Vetis courses through South Regional TAFE, as a continuation of their pathways. All students who 

showed interest in a particular TAFE pathway applied and received a placement. Thirteen students at-

tended TAFE via a Vetis arrangement and five students via an Auspice arrangement. Of these students: 
 

 Four achieved a part qualification in the Certificate II in Clothing Production (Special Needs) 

 Four students achieved a full qualification in Certificate II in Conservation and Land Management, in 

Semester 1 and Certificate II in Rural Operations  in Semester 2 

 Five achieved their Certificate II in Aquaculture skillset in Semester 2 

 One student achieved a full qualification in Certificate II in Health Support Services  

 Four students participated in the Certificate II in Kitchen Operations. Of those, two achieved their full 

qualification and two achieved a part qualification. 

 Three achieved a full qualification in the Certificate I in General Education for Adults 

 Two achieved a full qualification in the Certificate I in General Education for Adults (Introductory) 

 Three students achieved a one day Barista course 
 

Changes in the TAFE system for 2017 means students will only have the opportunity to participate in a 

TAFE course using a Vetis arrangement once during their schooling. This also   depends on whether or 

not individual students are accepted by TAFE after applying. Therefore there will be less students attend-

ing TAFE in 2017. In response to the new changes at TAFE, ASESC are putting in place a variety of  

Pathways for senior school students. Each student creates a Pathway plan which helps them determine 

which pathway they would like to pursue. To cater for our pathways the school trained one Education As-

sistant in Certificate IV in Training and Assessment. This will allow us to offer Certificate I in Business un-

der an Auspice arrangement in 2017.  

15 
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2016 was ASESC’s 10th busy year as a Cadet Unit of Bush Rangers W.A. Our cadets built their 

knowledge and skills toward protecting our local environment through community projects, excursions to 

local bushland and water ways, class work, visiting experts, and camps. The Bush Rangers continued 

with their ongoing volunteer projects such as weed eradication and tree  planting in various bushland are-

as around Albany, especially with Albany City Council and Friends of Yakamia Creek. They also took on a 

custodial role at Salmon Holes with regular beach clean-ups and photo monitoring alongside the Fisheries 

department.  
 

The Bush Rangers were privileged to have Noongar elders and educators share their knowledge of local 

culture, history and sustainability at the Oyster Harbour Fish Traps and Camp Quaranup.  They also learnt 

about the European colonisation of Albany at the Museum and visited the National ANZAC Centre.       

Cadets took part in the ANZAC parade along York Street to the Peace Park. 
 

The cadets were exposed to a wide range of Bush Ranger experiences during term camps. These includ-

ed Denmark where cadets learnt about regional coastal sustainability; the Dwellingup adventure camp 

where they developed team-building and bush survival skills; Perth Zoo and Scitech where cadets ex-

panded their understanding of wildlife conservation and processes that threaten biodiversity. In Busselton 

they experienced diverse geological and ecosystem environments including the underwater world of the 

Busselton Jetty, underground in the Ngilgi cave, and the ancient threatened Tuart Forest.   
 

Due to all their hard work, the ASESC Bush Ranger Cadets were selected as finalists for the Young     

Legends category of the Tidy Towns Award. They showcased their skills twice for state and national   

judges and were invited onto local ABC Radio to discuss the awards. This was an exciting opportunity for 

the cadets, who were very proud of their achievements. The Bush Ranger program was identified by the 

IPS Review as an outstanding program and the instructors were commended for their efforts in imple-

menting the program. In 2017 our plan is to build upon the success of the program and trial an extension 

for students with high needs.  

Bush Rangers 



 

 

Workplace Learning provides students with a fantastic opportunity to develop their skills, experience     

different industries and prepare for transition to the world of work.  ASESC is very   fortunate to have great 

support from local businesses who happily provide placements for our  students. In 2016 ,17 students had 

Workplace Learning placements with 15 different employers. The students completed 320 days for a 

grand total of 1271 hours. Of the eight students who completed their secondary schooling in 2016, six   

participated in Workplace Learning. The six students all have made excellent progress, thanks in part to 

their to community engagement through work.  
 

In 2016: 

 1 student was offered a volunteer position as a direct result of WL 

 1 gained open employment with the assistance of the WL coordinator 

 1 gained casual employment as a direct result of the WL placement 

 2 students were recipients of the Good Samaritan’s $1000 each STEP Scholarship in 2016 and 1 

student won it in 2015 

 1 student is undertaking a work trial following on from TAFE studies completed during school 

 2 have been offered part time employment through employment  agencies utilising the skills they 

gained during WPL and CWC 
 

Students worked with a large variety of local employers where they gained a vast array of skills and 

knowledge. Students received fantastic references to include in their resumes which they worked on at 

school. 

15 Employers supported the 17 students who participated in WL in 2016. 

Workplace Learning 
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Community Work Crew 

The Community Work Crew has now been in place since 2014. This pathway was designed to appeal to 

students interested in the outdoors. This course enables development of student employability skills and 

community connections. Students learn skills such as how to work in a team, use a variety of tools and 

small hand held machines, explore and use materials such as wood with the aim of designing and produc-

ing a product and how to maintain a garden. They apply these skills in real life situations in the Albany 

community such Camp Quaranup and Hawthorne House, giving their learning purpose and meaning.  
 

These skills are then further developed in Workplace Learning placements, potential TAFE courses, train-

eeships and potential employment. 
 

In 2017 we plan to implement the Materials Design and Technology Preliminary Course work written by 

the Curriculum and Standards Authority.  

18 

Year 6 Students 

Our transition to secondary school began early with in the year with ASESC staff liaising with schools, 

staff and parents of potential students. Students and parents visited the school, primary teachers met with 

ASSESC staff to share information and plan for a smooth transition.  
 

Early in term 3 all the transition students visited ASESC fortnightly with 

increasing duration from 1 hour to 6 hours. During  these visits, ASESC 

teachers assessed students’ academic, social and interpersonal skills, to 

guide class grouping and staff allocations for 2016. The culmination of 

the transition visits was an afternoon tea prepared by the students for 

their parents.   

Transition to Secondary School, Work & Community 



 

 

Transition to Secondary School, Work & Community 

Programs such as Workplace Learning, Community Work Crews, TAFE and Bush Ranger Cadets are in 

place to assist students to transition to work and the community. During these activities and others, stu-

dents gain valuable employability skills as well as accreditation in ASDAN, CGEA [Certificate of General 

Education for Adults] and Western Australian Certificate of Education (WACE). Certificates have included 

Certificate II in Horticulture, Hairdressing and Retail. Competency in each unit is determined by an as-

sessment against specific criteria; which are then accredited through the Curriculum and Standards      

Authority, ASDAN and where possible, TAFE.    
 

Students attended Workplace Learning half 

to one day per week for the year, usually for 

a semester. Students attended a wide range 

of placements from aged care, retail, horticul-

ture to community   organisations. Each stu-

dent was supported by staff based on their 

skill levels and the tasks required.   

Year 10-13 Students  

Transition to work and the community begins in year seven; all learning activities and excursions under-

taken are designed to build skills necessary for future employment and participation in the community. 

Numerous opportunities for students to engage with the community are provided  taking into account stu-

dents’ interests, ability levels and life skill requirements. Community activities include modified sports, 

swimming, shopping, excursions to local  museums and others.  

Year 7-10 Students 

Fishability 
Some of our students developed an interest and skill in fishing thanks to support from the Department of 

Fisheries. Students were encouraged to try the sporting recreational activity and discovered both new self 

confidence and an amazing amount of fish.  

19 



 

 

Student Achievement 

Academic  
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Each student has an Individual Education Plan (IEP); which 

contains goals relevant to their own learning needs. If a stu-

dent is enrolled in an ASDAN accredited course, these are 

included. Therefore, an individual  student may have as many 

as 70 focus skills in their IEP, whereas another student may 

have 20. Focus skills will vary from child to child.  As a gen-

eral guide we aim for 80% of our students achieving 80% of 

their goals. This provides us with feedback as to whether or 

not we have sufficiently challenging and rewarding goals as 

well as providing an indication of the student’s progress.   
 

In 2016 

 65% of students achieved 80% or more of their IEP goals 

 86% of students achieved 70% or more of their IEP goals  

 4.5% of students achieved less than 50% of their IEP goals.  

 18/44 (41%) of students had 50 or more goals  

 20/44 (45%) of students had between 30 and 50 goals  

 6/44 (14%)  students had between 20 and 30 goals 
 

We did not achieve our target of 80% of students achieving their IEP goals.  Analysis of the data indicates 

we attempted too many goals given the loss of class time to external and extra curricular activities and this 

understanding will be factored into next year’s IEPs.  Given our small numbers, a change in circumstance 

to one or two students can have a major impact on overall data and this needs to be borne in mind when 

analysing results.  In 2016 three students had unplanned extended absences for health reasons which 

affected their individual progress. We are also considering methods of reporting on school academic 

achievement and attainment in a more realistic way. One approach being explored is the use of the ABLE-

WA Assessment tool. Staff have experimented with the existing tool and eagerly awaiting the launch of 

the ABLEWA Numeracy Assessment tool due early in 2017.  

 

Our second target was to have as many students as possible complete ASDAN and TAFE  (or GSIT) 

units. In this area we have excelled. In 2015, 47 portfolios received accreditation. In 2016, 92 portfolios 

received accreditation.   



 

 

Student Achievement 

Attendance 

At Albany Secondary Education Support Centre each student’s 

attendance is monitored daily to ensure they can achieve to 

their potential. If a student is not at school, they cannot be ex-

posed to the learning environment as well as the staff and peer 

support required to achieve their learning goals.  In recognition 

of this our attendance plan provides incentives for students to 

maintain 90% or above.   
 

ASESC staff are committed to maintaining a relationship with 

the student and their family to work with the family on solutions to any attendance issues. 
 

Attendance Targets 

 Maintain number of students attending regularly (90% or more) 53%. 

 Achieved: The target has continued to be exceeded across the school year. In Semester 2 56.5% of  

students attended more than 90% of the time. This was a decrease from Semester 1, where the at-

tendance in the Regular category was 76.1%. In second Semester, this could be attributed to three 

students, two with significant health issues. Across the school, the attendance rate for all students 

was 87.6% for 2016.  
 

 Decrease the number of Unauthorised absences to 18% or less. 

 Achieved: This has been achieved due to the diligence of our school business support officer, 

through an increase in direct communication with parents. The unauthorised absences have been 

reduced, from 34% in 2015, to 1% in 2016. We are particularly pleased with this outcome as it has 

strengthened the partnership with parents.  

 

 Increase attendance of Aboriginal students to close the gap between indigenous and non indigenous 

student attendance. 

 Achieved: The attendance of indigenous students has increased, with former students being                   

transitioned to employment agencies and further education at South Regional TAFE. Currently we 

have two indigenous students and their attendance is closely monitored with pleasing results.  
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Student Achievement 

Behaviour 
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Behaviour data is a key indicator of student engagement and is reviewed regularly at ASESC to determine 

appropriate intervention strategies and celebrate successes. Class teachers review behaviour individually 

on a daily basis with a focus on identifying triggers, contributing factors and preventative strategies. Be-

haviour records for each class are analysed fortnightly in conjunction with daily observations to identify 

patterns. Students with repeated behaviour concerns have a behaviour support plan developed in con-

junction with their families. The Positive Behaviour   Support Committee review whole school  behaviour 

data fortnightly.  After some fine tuning of our recording mechanisms we went live on the PBS dashboard 

in semester two. This enables us to make meaningful comparisons with like schools as well as monitor our 

data more closely. 
 

 In 2016 we also adapted our interim report policy. We reported on every student, not just new students 

and we did this each semester. We adapted the proforma so that the interim report related directly to the 

explicit positive behaviours that are expected at ASESC. The report gave parents valuable information in 

how their child was progressing in demonstrating the desired behaviours. Also in 2016 we received sup-

port from the Autism Education team who shadowed staff and students to gain an understanding of trig-

gers and to suggest alternative strategies.  Their intervention was very helpful.  

Gender  Positive  

Total 

Negative (N1) 

Intimidation/

assault staff  

Negative (N3 ) 

Intimidation/assault 

students 

Negative (N9)    

Negative behaviour 

Total  

Male (27) 145 146 81 70 349 

Female  

(17) 

133 9 2 24 46 

Total  (44) 278 155 83 94 395 

2016 Semester 1 

2016 Semester 2 

Gender  Positive  

Total 

Negative (N1) 

Intimidation/

assault staff  

Negative (N3 ) 

Intimidation/assault 

students 

Negative (N9)        

Negative behaviour 

Other (minor) 

Total  

Male 939 93 43 36 198 

Female  755 6 1 9 17 

Total  1694 99 44 45 215 

 

It is pleasing to note that negative behaviours in each category decreased significantly in semester two. 

Additionally there was a fantastic increase in the recording of positive behaviours. While there are more 

male students than females there is still a significant difference in the results indicating that we must con-

tinue to support male students in particular to develop self regulation skills in order to manage anger and 

minimise negative conflicts with others. Zones of Regulation and Mindfulness strategies will continue to be 

implemented in 2017 to support  students to achieve their own behaviour goals.  
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Student Enrolments and Retention Rates 

 

Student enrolments fluctuate from year to year; this is usually due to the varying number of  students in 

the Albany area who are eligible to attend our school and the choice of education  programs available to 

eligible students. Given our small numbers, one or two students can make a significant difference to many 

aspects of operations including for example budget, student achievement and attendance percentages. All 

our data analysis is conducted with the understanding that care must be taken when interpreting results 

owing to our small numbers.  It is also common for students to begin in a mainstream high school and 

then choose to transfer to ASESC for the higher levels of support we can provide; our excellent Workplace 

Learning  program and very successful post school transition to employment rate. 

 

Apparent retention and progression rates (%) – secondary 

  

  Years 8 - 10 Years 8 - 12   Years 10 - 12   Years 10 - 11 Years 11 - 12 

2014 125% 267%   400%   120% 267% 

2015 150% 100%   90%   90% 75% 

2016 125% 175%   140%   100% 156% 

Apparent Retention and Progression 



 

 

 

The school contingencies budget was closely linked to the Business and Operation Plans. The benefits of 

being an Independent Public School have again been demonstrated this year, with considerable savings 

made which will benefit the students in the short and longer term. A portion of savings accrued to date 

was allocated to support significant new school funded initiatives. Key self-funded initiatives included: 
 

 Outdoor  exercise equipment for student use during break times $12,000 

 Improvements to undercover area accessed by students during break time and building of sports 

store $23,000 

 Whole school classroom furniture upgrade, providing a range of furniture suited to student needs,    

including standing desks and stools $18,700 

 Specialised assistive ICT equipment to support students’ use of school iPads $850.00 

 Home economics room vinyl floor upgrade $2,200 

 Conversion of administration kitchen into a conference room to provide valuable meeting space for 

teachers, parents and agencies $6,500 

 Staff room upgrade to support positive workplace culture $6,000 

School Finances 

The finance committee oversaw applications for funding and monitored the one line budget which included 

staffing and contingencies.  New guidelines were developed by the finance committee to support cost  

centre managers who received regular updates regarding their accounts. The principal reviewed the  

budget each month, salaries each fortnight and is required to be a  member of the finance committee. The 

staffing budget related to the school’s Workforce Plan was reviewed every 6 months. This plan ensures 

the school is aware of and prepared for workforce issues such as retirement, maternity leave and long  

service leave.  A significant change in 2016 was the election of an Education Assistant to join the Finance 

Committee. This supports our distributed leadership approach and helps to ensure that all aspects and 

points of view are considered when planning. The Finance Committee met weekly through out the year 

and a significant portion of this time was spent in determining methods of further up-skilling staff to enable 

cost centre managers to fulfil their responsibilities with greater flexibility.  The Finance Committee was also 

largely responsible for overseeing the development of a major works program aimed at enhancing the 

school facilities by providing an undercover and active play area for students.  
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Finance Committee 
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School Finances 

Financial Summary as at 30 December 2016 
 

The school contingencies budget was closely linked to the Business and Operation Plans.  The benefits of 

being an Independent Public School have again been demonstrated this year, with considerable savings 

made which will benefit the students in the short and longer term. A portion of savings accrued to date was 

allocated to support significant new school funded initiatives. Key self-funded initiatives included: 



 

 

School Finances 

 

Additionally we were successful in obtaining a PALS grant. PALS 

stands for: 
 

Partnerships between Aboriginal and non-Aboriginal People; 

Acceptance of difference as unique and to be respected; 

Learning more about ourselves and each other and, 

Sharing a common journey along the path of healing and  

reconciliation towards a more harmonious and optimistic future.  
 

We used the PALS grant to support a range of activities such as recognising Sorry Day with native hibis-

cus to represent the Stolen Generation and their survival, hosting a performance from Mount Lockyer PS 

and having Larry Blight, a local elder work with students building koornts (traditional shelters) and going on 

bush tucker walks.  

Grants 
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The 2015 Playground Equipment grant was added to in 2016 by a further $3000 grant from the More Sup-

port for Students with Disabilities (MSSD). There was a lot of negotiation over the best equipment to get 

and how to prioritise but fortunately the students were extremely happy when the selected items arrived. 

We have been fortunate in again securing a CHAT (Changing Health Acting Together) Program which will 

be used in 2017 to support a Bike Safety program. Our Bush Ranger Cadet Unit was also awarded a  

Lotterywest Grant to support travel and accommodation for camps.  



 

 

Community Surveys 

Results from the parent survey showed all respondents agreed or strongly agreed with the positive state-

ments. In 2015 the lowest result was a score of 4.1 for the statements “Student behaviour is well managed 

at this school” and “My child likes being at this school”. Our ongoing commitment to Positive Behaviour in 

Schools assisted us to improve upon this already pleasing result. In 2016, these statements scored 4.7 

and 4.4 respectively. The highest score in 2015 was 4.6 and included statements indicating parents feel 

“The school works well with them to support their child’s learning”.  In 2016 the highest score was 4.8 and 

this was recorded for several statements - 

 Teachers at this school expect my child to do his or her best 

 I can talk to my child’s teachers about my concerns 

 This school looks for ways to improve 

 Teachers at this school motivate my child to learn 
 

The lowest score was 4.4 and was for the statement “My child likes being at this school”. A further five 

statements out of the fourteen were rated 4.7.  

Parent Survey 
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As part of ongoing self assessment and review processes in ASESC again surveyed different groups with-

in our community.  All results showed a predominantly high level of satisfaction with the way in which the 

school is being led, students are being supported to achieve, the community is involved and teachers are 

providing effective instruction in a safe learning environment.  The scale of 1-5 was used to indicate agree-

ment with a series of positive statements about the school, its programs and management. A score of 5 

indicated strongly agree and 1 strongly disagree. A focus for 2016 was to increase the number of respond-

ents in all categories to provide a broader range of responses and opinions.  We had some success in this 

area, increasing the respondents from seven to twenty. We also took the opportunity to survey our student 

body as well and are very pleased with the feedback.    



 

 

Community Surveys 

Parent Survey 
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We would like to thank the parents who responded to the survey and assure them that we are planning to 

maintain and extend our positive connection with the community. The results of the survey will be used to 

form a baseline by which to measure our progress against in the next   business plan. The feedback has 

also been used to inform the direction of our planning. In particular  we continue to examine our teaching 

programs to ensure that they are sufficiently  challenging and rewarding and to adapt them where neces-

sary. Our recent exploration of the ComPPAS model (Comprehensive Planning for Persons on the Autism 

Spectrum) is an example of how we are continually seeking to increase the partnerships with our commu-

nity, seek and   respond to input from each relevant stakeholder in order to ensure the best possible out-

come for each student. The significant increase in parent participation in school events has been very 

pleasing and will assist us to build every better connections that benefit your child.  

In the second section of the survey an amazing score of 4.9 was recorded for the statement “I would     

recommend this school to others.”  



 

 

Community Surveys 

Staff satisfaction rates were also positive and we were able to increase our response rate to 30 which in-

cludes the Education Assistants.  The highest score was 4.9 in response to the statement “Teachers at 

this school care about the students” which correlates well to the parent responses.  
 

In response to the statement “I would recommend this school to others” the score was 4.7 whereas in 

2015 it was 100% of respondents or a score of 5. This highlights an area to investigate further. The lowest 

score was again related to staff receiving useful feedback about their work and it had decreased from 

2015’s 4.1 to 4.0 in 2016. Due to the participation numbers and increase in participation, this variance is 

not statistically significant. Students feeling safe and liking our school were also relatively low scores at 

4.3. This information aligns with the student survey results and was acted upon immediately.  

Staff Survey 
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Staff have been actively involved in a number of fund   

raising events this year, many of which have  

simultaneously promoted health and wellbeing. Most notably,  

we had seven teams in the Department of Education’s  

Global Corporate Challenge. Some teams even scaled  

three local mountains in three days, all to support Telethon.  

The Spinathon raised money for Albany Hospice.  



 

 

Community Surveys 

This was the first time we have surveyed students and with 22 responses we achieved almost a 50%      

response rate which was very pleasing. Regarding the statements about teachers expecting them to do 

their best, students responded with a highest score of 4.4 for the motivating them to learn and providing 

opportunities to do interesting things. The lowest response was 3.9 which covered feeling safe at school, 

behaviour being well managed, liking to be at school and student opinions being taken seriously.  
 

In response to these results the PBS team initiated a school wide focus on safety and involved the student 

councillors in the strategy by having them be responsible for recognising and rewarding safe behaviour 

during break times.  This proved quite successful and has led to further plans to involve students more in 

the PBS program. One proposal is to have students on the  committee. Other ideas include more consul-

tation about the prizes and rewards used for PBS and scheduling regular student and Principal meetings 

to discuss any ideas or issues.  
 

 In the second section of the survey students responded very positively, at 4.4 and 4.6  respectively to the 

statements “My teachers are good teachers” and My teachers care about me”.  

Student Survey 
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Student  Councillors Semester  1 and 2. 



 

 

Staff Professional Learning 
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Professional learning in 2016 was designed to reinforce and support ongoing school commitments to Pos-

itive Behaviour Support, Visible Learning, Classroom Management Strategies, ASDAN,  Augmentative 

and Alternative Communications and HALO. A further commitment was to ensure that staff with qualifica-

tions such as Senior First Aid, Team Teach and Bronze Medallions were able to maintain currency in or-

der to continue to support students. Peg feeding and Epilepsy training also featured to address student 

health issues.  
 

Staff were presented with information on the WA Curriculum and explored using the ABLEWA                

Assessment tool to place students on learning readiness continuums. Staff examined the DoE Strategic 

Plan “High Performance High Care” and interrogated school data with the disciplined  data approach to 

inform their contributions to the next school business plan.  
 

Staff familiarised themselves with the Aboriginal Cultural Standards Framework, with a view to                 

implementing in 2017. Focusing on the Learning Environment, staff rated the school as “Developing” and 

brainstormed ways to move forward. Some suggestions were implemented in 2016, for example, inviting a 

local elder to join the school board. Staff were given time to complete the online learning modules in Cul-

tural Appreciation and the Aboriginal Consultant led a discussion about embedding an Aboriginal perspec-

ASESC attended local and regional offerings as well as conferences in Perth and presented to  staff other 

staff their areas of expertise and new knowledge. As a Teacher Development School (TDS) for ASDAN, 

our staff presented three days of professional learning for the region in as well as online support. Our    

Manager Corporate Services has successfully enrolled in the Graduate Certificate offered by DOE.  

 Mindfulness 

 Zones of Regulation 

 Mind Matters 

 ComPPAS (Comprehensive Planning 

for Persons on  Autism Spectrum) 

 Risk Management for OHS Team 

 RM Finance and School Budgets 

 Youth Mental First Aid 

 Digital Technologies 

 Graduate Teacher Modules 

 Level 3 Teacher Applicants 

 

 Positive Schools Conference  

 Visible Learning Conference 

 IPS leading for Impact  

 Team Teach/ Refresher  

 TDS Malibu Communication (PODDS)  

 College Row PODDS discussion group 

 TEACCH and Ed Support Centre Visits 

 HALO training/ HALO Observations  

 Positive Behaviour Support 

 TDS schools ASDAN/ ASDAN Moderation 

 

External Professional leaning attended by one or more staff or delivered by external presenters. 
 

Some professional learning was conducted by staff in their own time and included professional reading; an endeavour 

supported by the establishment of a voluntary Facebook group called ASESC PLC (Professional Learning Community). 

There are currently 25 members who share items of interest and links to educational posts.  
 

Staff continued to meet in collaborative planning teams to develop teaching programs and IEPs.  



 

 

 

2016 was the final year of our 3 year Business, Operational and Workforce Plans. These plans all        

contained strategies and targets to achieve over the three years in the areas of: Success for All Students,   

Distinctive Schools, High Quality Teaching and Leadership and A Capable and Responsive Organisation, 

in keeping with the priorities of the Excellence and Equity; Strategic Plan for W.A Public Schools 2012-

2015. At the conclusion of each year we made alterations for the next year which were reported against at 

regular School Board meetings and the Annual Report. In 2016 and early 2017 we will be planning for the 

next 3 year reporting cycle. 
 

ASESC will continue to develop whole school targets that are achievable with focus areas reflecting cur-

rent system initiatives. Whole school priorities for 2016 will continue to incorporate exemplary teaching 

and learning for all students to prepare them for all aspects of life beyond school. Curriculum priority areas 

remain functional literacy, communication, mathematics skills and concepts such as time and money man-

agement, effective and safe use of contemporary technology, social and interpersonal skills and work and 

career preparation. This will largely include student participation in ASDAN modules which are Curriculum 

Authority approved. Additional strategies will include introducing Mindfulness and revising Zones of Self 

Regulation to increase students’ resiliency.  
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School Improvement Targets 2017 

Highlights 

Soccer 

WADSA  

(W.A Disabled  

Sports  Association) 

Netball 



 

 

Highlights 
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Christmas Pageant 

Disability Awareness 

Week 

Harmony Day 

NAIDOC 

 Partnerships with Agencies 



 

 

Highlights 

This year ASESC was invited to join into the NASHS 

carnivals. We were made to feel welcome in the        

Swimming Carnival, Cross Country Carnival and        

Athletics Carnival. Students enjoyed the opportunity to 

test their skills against their peers. 
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This year, ten students in years seven through nine participated in one or more integration classes at the 

co-located high school. Students had the opportunity to study Woodwork, Metalwork, Drama, Art, Cooking 

and Physical Education. Integration supports key social and emotional development for students. 

For the second year running, students gained essential 

swimming and water safety skills from two weeks of  

Education Department swimming lessons. Having two 

qualified swimming instructors on our staff helped      

enhance the student’s experiences through smaller 

class numbers and one on one support.  

NASHS Carnivals 

Year 7 Swimming Lessons 

Integration 



 

 

Highlights 

Our Bush Ranger Cadet Unit volunteer their time on the 

ANZAC holiday to march in the ANZAC Day march.  
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All Year 12 students attended the Ball at 

Carlyle’s Function Centre in April this year.  
Eight Year 12/13 students completed high school this year.  

Six of the eight students were able to attend the        

Presentation Evening, and had family members present.  It 

was a real celebration of the achievements of the students’ 

progression through school. 

Lia Shavian, our Manager of Corporate Services was a   

finalist in the West Australian Education Awards. Lia was in 

the top 3 in Western Australia. 

Students from ASESC attended both the Year 11 and Year 

12 Dinners at Motel Le Grande in October this year.  The  

students all enjoyed a delicious buffet meal and social    

interaction with their peers in a semi-formal setting. 

ANZAC 

Year 11 and 12 Dinners 

Year 12 Ball 

Presentation Evening 

Finalist  
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I’d like to thank Kaye Stevens for not only drafting this report but also acting in my position in 2016 while I 

was on extended leave; and to all of our fabulous staff thank you again for your ongoing professionalism, 

dedication and care shown to students and each other. It is through collaboration, teamwork and integrity 

that together we have supported and taught students to be their best academically, personally and        

socially. I am pleased to  return to such an outstanding educational environment. As a school, we have an 

excellent reputation which leads us to be offered to pilot new and exciting programs for the State.  In the 

coming years we will continue to pursue excellence in educating each child.  
 

Thank you also to parents, carers and our whole school community, together we have worked to create 

great learning programs for each child. We appreciate your input, communication and contribution; you 

are an essential part of our school and your input is very much appreciated. 
 

Karen Campbell, Principal 

At the end of year Unity day we congratulated all of our 2016 leavers on their accomplishments in com-

pleting their secondary schooling journey. Two students also received a significant boost to their post 

school plans in the form of $1000 scholarships from the Good Samaritans Industries.  

Our 2016 Leavers 


